The main purpose of this study was to analyze the relationships of positive affect with dimensions of resilience and perceived self-efficacy in life skills in a sample of 147 Italian healthy adolescents. We used the Positive and Negative Affect Schedule (PANAS), the Resiliency Attitudes and Skills Profile (RASP), and the Perceived Self-Efficacy Scales in Life Skills. Statistical analyses indicated that adolescents with high positive affect reported higher levels of perceived self-efficacy in life skills than those with low positive affect; in addition, adolescents with high positive affect reached higher levels of resilience (that is, adaptability and engagement) than those with low positive affect. Given the relationship of positive affect both with dimensions of resilience and perceived self-efficacy in life skills, future investigations could better understand the functioning of protective factors actively engaged in facing up to the transition from childhood to adolescence, in line with the flourishing approach in supporting the promotion of psychological well-being and the increasing of individual's bio-psycho-social skills.
Introduction
The main purpose of this paper was to study how positive affect can be in relation to the dimensions of resilience and perceived self-efficacy in life skills during the period of adolescence. As reported by the Watson and his colleagues' perspective (Watson et al., 1988) , positive affect (PA) corresponds to the extent to which an individual feels enthusiastic, active, and alert, while negative affect Psychology (NA) reflects subjective distress and unpleasurable engagement that generate a broad range of aversive mood states, including anger, disgust, guilt, and fear. Individuals who experienced high levels of PA are characterized by high energy, full concentration, and pleasurable engagement, whereas those who experienced low levels of PA are characterized by sadness and lethargy. Watson & Tellegen (1985) , as well as Tellegen, Watson, & Clark (1999) , found that these two dimensions are independent: the increased levels of positive affect are not related with the decreased levels of the negative one. However, Norlander, Johansson, & Bood (2005) , as well as Archer, Adolfsson, & Karlsson (2008) , considered positive and negative affect as parts of an affective profile model articulated into four different types: 1) "self-fulfilling profile", characterized by high levels of PA and low levels of NA; 2) "high affective profile", given by high levels of PA and high levels of NA; 3) "low affective profile", formed by low levels of PA and low levels of NA; and, finally 4) "self-destructive profile", given by low levels of PA and high levels of NA. Several researches investigated the relationship between the affective profiles and different psychological constructs (e.g., life satisfaction, psychological well-being, optimism, locus of control) and suggested that individuals with self-fulfilling profile were more satisfied, optimistic, and autonomous than the others (Garcia & Siddiqui, 2009; Garcia, 2012) , also revealing higher levels of psychological well-being, self-esteem and internal locus of control than individuals with self-destructive profile (Archer et al., 2008) . Additionally, on the basis of the revisited Ryff's eudaimonic perspective (Ryff, 2014) , Garcia & Moradi (2013) compared the affective profiles of Swedish adolescents with those of Iranian ones, underlining that all adolescents with self-fulfilling profile showed higher levels of life satisfaction and psychological well-being than the others, without significant differences for nationality. In Italian context, Di Fabio & Bucci (2015) analyzed the differences among the affective profiles of Italian students in relation with life satisfaction and psychological well-being, noticing that students with self-fulfilling profile had greater life satisfaction and psychological well-being than those with high affective, low affective and self-destructive profiles; in addition, they analyzed the differences among affective profiles in relation with optimism and self-esteem, showing that students with self-fulfilling profile obtained higher scores on optimism and self-esteem than those with the other affective profiles. In another recent study, Garcia et al. (2017) examined differences in subjective well-being and psychological well-being between Swedish and Italian adolescents and investigated if the relationships between the three constructs of subjective well-being (life satisfaction, positive affect and negative affect) and psychological well-being were influenced by the adolescents' nationality. The results showed that life satisfaction was higher in Italian adolescents compared to Swedish adolescents: life satisfaction was more strongly related to psychological well-being among Swedish adolescents. Finally, in both countries, no significant differences in the relationship between the three constructs of subjective well-being and psychological E. Sagone, M. L. Indiana Psychology well-being were found.
With reference to the link between positive affect and resilience, scientific literature provided a considerable amount of definitions relating to this construct.
So, resilience can be defined as a result characterized by functional behavior models despite situations of risk, and, alternatively, as a dynamic process of adaptation of a person to an adverse situation that involves the interaction between risk and protective factors of the individual related to social situations (see Luthar & Cicchetti, 2000) . In addition, it was defined by Wagnild & Young (1993) as "a personality characteristic that moderates the negative effects of stress and promotes adaptation" and by Smith & Carlson (1997) in terms of "the ability to restore or maintain internal or external equilibrium under significant threat by means of human activities including thought and action". In addition, as reported by Gilligan (2001) , resilience is more usefully considered as a variable quality that derives from a process of repeated interactions between individual and favorable features of the surrounding context in everyday life; the degree of resilience showed by individuals in a certain context can be related to the extent to which that context has elements that cultivate this resilience.
According to the model proposed by Hurtes & Allen (2001) , it is possible to mark out a typical resilient profile characterized by specific psychological dimensions: the "insight", that is the ability to understand people, situations and their communication; the "independence", consisting in the attitude to care for others while remaining true to own self; the "creativity" that allows to cope daily challenges through the generation of alternative solutions; the "sense of humor", referring to ability to poke fun themselves and to find joy in own context; the "initiative", that is, a desire to pursue proactively own life; the "supportive relationships", in terms of the ability to establish positive relationships with the others; and, finally, the "values orientation" that allows to identify the morally right and appropriate behavior. However, the main aspect of resilience is represented by the disposition to change, understood as the ability to re-establish a new equilibrium form, not pathological, but as a result of an adverse event. In relation to this topic, Achour & Nor (2014) examined the role of resilience and social support as coping strategy in reducing depression and increasing student's life satisfaction, showing that resilience and social support were positively related to life satisfaction and that resilience was positively and significantly related with social support coping. In addition, Abolghasemi & Taklavi Varaniyab (2010) studied how the relationship between resilience and perceived stress can influence life satisfaction in a sample of Iranian adolescents, showing that resilience and perceived positive stress are positively related to life satisfaction. Recently, De Caroli & Sagone (2016) deepened the differences between the affective profiles in the dimensions of resilience and psychological well-being factors in Italian adolescents, underlining that adolescents with self-fulfilling profile reported higher resilience (sense of humor, competence, adaptability, and engagement) and psychological well-being (autonomy, purpose in life, and self-acceptance) than adolescents with the other affective profiles. Psychology
In this direction the perception of personal self-efficacy, shown by each individual, influences the choices and efforts made in order to achieve established goal and can be improved by specific social experiences and learning processes, by means of the consciousness of personal limits and possibilities. Self-efficacy is directly linked to resilience and psychological well-being. So, De Caroli & Sagone (2014a) analyzed the relationship between generalized self-efficacy and psychological well-being in a sample of highly and lowly efficient Italian adolescents, showing a significant and positive relationship between self-efficacy and environmental mastery, personal growth, and self-acceptance. As underlined by Bandura (1998) , self-efficacy is represented by "beliefs in one's capabilities to organize and execute the courses of action required to produce given levels of attainments". According to this perspective, it affects the personal behaviors and environments with which the individual interacts and, in turn, is influenced by personal actions and environmental conditions. These perceived self-efficacy beliefs are referred to specific domains of the individual's psychological and social functioning; among these specific domains, it is possible to analyze the perceived self-efficacy in various spheres of life, underlining the importance of the same in order to guarantee the adequate development of the individual, such as, for example, the perceived interpersonal and problem solving self-efficacy defined as the ability to establish good relationships with other people or to find creative solutions to problems. Accordingly, Caprara, Gerbino, & Delle Fratte (2001) proposed the perceived self-efficacy in the expression of positive emotions and the managing of negative ones, in terms of the individual's ability to efficiently express and manage his/her emotions. Additionally, Pastorelli, Vecchio, & Boda (2001) studied the perceived self-efficacy in interpersonal and social communication, relating to the individual's skill to efficiently communicate with the others, to actively participate in group setting, and to assert own rights and opinions, and the perceived self-efficacy in problem solving, consisting of the ability to creatively solve problems and to find innovative solutions. These abilities fall into the general framework of life skills defined as "abilities for adaptive and positive behavior that enable individuals to deal efficiently with the demands and challenges of everyday life" (World Health Organization, 2003) . In detail, life skills are psychosocial and interpersonal competencies that help people making informed decisions (decision making), solving problems (problem solving), thinking critically and creatively (critical and creative thinking), communicating efficiently (efficacy communication), building healthy relationships (interpersonal relationships), get involved with others (empathy), knowing themselves, recognizing feelings as it occur and discriminating between them (self-awareness), and, finally, managing emotions and stress. Life skills may be directed toward personal actions or the others, as well as toward actions to change the surrounding environment.
The rationale of this present study is given by double reasons: a) the reduced amount of researches focused on the relationship among positive affect, resi-E. Sagone, M. L. Indiana Psychology lience, and self-efficacy in life skills during the adolescence; and b) the necessity to study the effects of positive growing factors in life span of adolescents.
Method

Purpose of Study
The main objective of this study was to investigate how positive affect can be in relation to the dimensions of resilience and perceived self-efficacy in life skills in a sample of Italian adolescents. We have hypothesized that: H 1 ) adolescents with high positive affect would report higher levels of perceived self-efficacy in life skills than those with low positive affect;
H 2 ) adolescents with high positive affect would report higher levels of resilience than those with low positive affect.
Differences for sex and class groups in relation to positive affect, dimensions of resilience, and perceived self-efficacy in life skills will be analyzed.
Participants
The sample consisted of 147 Italian healthy adolescents (n = 60 boys; n = 87 girls), randomly recruited from the third (n = 46), fourth (n = 59) and fifth (n = 
Measure and Procedure
For data collection we used a self-report and anonymous questionnaire for socio-demographic information and the following scales: the Positive and Negative Affect Schedule (PANAS; Watson et al., 1988; Terracciano, McCrae, & Costa, 2003) , the Resiliency Attitudes and Skills Profile (RASP; De Caroli & Sagone, 2014b) , and the Perceived Self-Efficacy Scales in Life Skills (Caprara, 2001; Pastorelli et al., 2001) . The questionnaire was administered in a group setting during the school activities.
The Positive Affect and Negative Affect Schedule (Watson et al., 1988; Terracciano et al., 2003) assessed the affective components of subjective well-being by requiring participants to indicate on a 5-point Likert scale to what extent (1 = very slightly, 5 = extremely) they generally experienced 20 adjectives describing affective states (10 for positive affect and 10 for negative affect) during a specific period ("in this moment, today, last week, last month, or generally"). The positive affect scale includes adjectives such as "strong, proud, and interested"; the negative affect scale includes adjectives such as "afraid, ashamed, and nervous".
The internal consistency of Italian PANAS, using the Cronbach's alpha coefficient, was satisfactory for positive affect scale (α = 0.74) and negative affect scale items, valuable on a 6-point Likert scale from 1 (corresponding to "strongly disagree") to 6 intervals (corresponding to "strongly agree") and grouped into five dimensions of resilient profile: "adaptability" (consisting of 7 items, e.g., "I can change my surroundings", "When something goes wrong, I can tell if it was my fault" ), "sense of humor" (3 items, e.g., "My sense of humor makes it easier to deal with tough situations", "Laughter helps me deal with stress"), "engagement" (7 items, e.g., "I can tell what mood someone is in just by looking at him/her", "My friend know they can count on me"), "control" (6 items, e.g., "I avoid situation where I could get into trouble", "I avoid people who could get me into trouble") and "competence" (5 items, e.g., "I say "no" to things I don't want to do", "It's ok if some people do not like me"). The internal consistency of Italian RASP, using the Cronbach's alpha coefficient, was satisfactory for total scale (α = 0.83).
The Perceived Self-Efficacy Scales in Life Skills were divided in four subscales constituted by 8 statements, e.g., "I can get over irritation quickly for wrongs I have experienced"); 3) the ability to communicate in interpersonal and social relations (PSES_IC/SC: composed by 19 items, e.g., "How much do you think to be able to avoid heated disputes during a meeting?"); and 4) the ability to respond in problem-solving situations in efficient way (PSES_PS: constituted by 14 statements, e.g., "How much do you think to be able to recognize alternative and positive solutions for problems?"). Participants were asked to indicate how much they felt themselves able in a range between 1 (equal to "not at all efficient") and 7 intervals (equal to "completely efficient"). The internal consistency of Perceived Self-Efficacy Scales in Life Skills, using the Cronbach's alpha coefficient, was satisfactory for each subscales (PSES_PE: α = 0.82; PSES_NE: α = 0.86; PSES_IC/SC: α = 0.85; PSES_PS: α = 0.84).
Statistical Analysis
The examination of the statistical significance of results was carried out using the SPSS 20 software (Statistical Package for Social Sciences) by means of the following tests: t-Student, One-Way ANOVA, linear correlations and regressions. Class groups and sex were used as independent variables while mean scores on positive affect, dimensions of resilience, and perceived self-efficacy in life skills were used as dependent variables.
Results
Descriptive analyses for RASP showed that total sample of adolescents obtained showed that boys reached higher mean scores than girls only in positive affect (t (146) = 2.25, p = 0.026) ( Table 2) .
With reference to the perceived self-efficacy in life skills, descriptive analyses indicated that total sample of adolescents obtained high mean scores in PSES_IC/SC (M = 98.05, sd = 13.6) and PSES_PS (M = 71.31, sd = 11.04), and low mean scores in PSES_NE (M = 58.89, sd = 1.7) and PSES_PE (M = 40.91, sd = 6.7), without significant differences for classes. Positive and statistically significant linear correlations among measures of perceived self-efficacy in life skills were found: so, PSES_PS was strongly related to PSES_IC/SC (r = 0.66, p < 0.001), PSES_NE (r = 0.58, p < 0.001), and PSES_PE (r = 0.42, p < 0.001); PSES_IC/SC was strongly related both to PSES_NE (r = 0.55, p < 0.001) and PSES_PE (r = 0.54, p < 0.001); finally, PSES_NE was strongly related to PSES_PE (r = 0.54, p < 0.001).
Also in this case, differences for sex (see Table 3 ) in perceived self-efficacy in life skills were noted only for self-efficacy in regulation of positive emotions (PSES_PE: t (146) = −1.967, p = 0.048) and managing of negative emotions (PSES_ NE: t (146) = 2.824, p = 0.005): so, boys reached higher mean scores on self-efficacy 
Discussion
According to initial expectations, the findings of the current study revealed that (H 1 ) adolescents with high positive affect reported higher levels of perceived self-efficacy in life skills than those with low positive affect; this result meant that adolescents that feel enthusiastic, active, alert, and characterized by a state of high energy, full concentration, and pleasurable engagement, perceived themselves as highly able to creatively solve problems and find innovative solutions, to efficiently express the positive emotions and to manage the negative ones, and, finally, to efficiently communicate with the others, to actively participate in group setting, and to assert own rights and ideas. Furthermore, in relation to H 2 , adolescents with high positive affect reached higher levels of resilience than those with low positive affect in terms of adaptability and engagement; so, it meant that these adolescents showing to be enthusiastic, active and alert, started up an high inclination to adapt themselves to their surrounding and to cope with adversities in daily life (as typical aspect recognized in resilient profile). These findings are in line with the evidences provided by Tugade & Fredrickson (2004) and Ong et al. (2006) with reference to the association between positive affect and resilience; so, positive affect is positively (but partially) related with high resilience. In the present study, adolescents with high positive affect achieved high mean scores in two of the dimensions of resilience (that is, adaptability and, moderately, engagement).
About the relevant differences for sex (but not for classes), results were in line with the previous findings provided by research of De Caroli & Sagone (2016), according to which boys tended to bounce back adversities using humor more than girls; with the findings observed by Schütz et al. (2013) and by Schütz, Garcia, & Archer (2014) , according to which girls expressed higher levels of negative affect than boys; and, with the evidences of Caprara et al. (2006) in the superiority of boys for managing of negative emotions compared to girls in terms of perceived self-efficacy.
The importance of this study can be due to the attention to the reduced amount of investigations focused on the relationship among affect states, resilience, and perceived self-efficacy in life skills in Italian healthy adolescents, and and self-esteem: so, adolescents significantly increased their levels of self-esteem, adopted more adequately coping strategies, were engaged more frequently in prosocial behaviors, and developed positive interactions with teachers at school.
Limits
Among the limits of the present study, it is possible to point out the necessity: 1)
to replicate this investigation with a large number of Italian healthy adolescents for the representativeness of the sample; 2) to adopt the double analysis both for positive and negative affect, considering that literature review seems to indicate these two aspects as separate but equally important variables; and, finally, 3) to carry out a longitudinal study, from early adolescence to young adulthood, in order to emphasize the change in these aspects of youth development.
Conclusion
Given the influence of positive affect both on resilience and perceived self-efficacy in life skills and the significance of educational programs focused on the increasing of self-efficacy in life skills, future investigations could better understand the functioning of "protective factors" actively involved in the transition from childhood to adolescence, in line with the flourishing approach developed by Positive Psychology (Seligman, 2011) in supporting the promotion of psy-E. Sagone, M. L. Indiana
